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School	Research	Theme	 (SRT)	supports	 the	matter	of	 implementing	Asessment	 for	Learning	
(AfL),	which	might	 receive	much	 attention	 from	abroad.	When	 the	 concept	 of	 “formative	





	 By	using	and	reconsidering	the	data	 in	the	1980s	of	“a	whole	school	approach”,	 the	author	





SRT.	 (3)	Hidden	 curriculum	 in	 organization	 learned	 by	 “cultural	 constructivism”,	 such	 as	
inheritance	of	form	(Kata)	and	cultural	scripts.
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should	be	strengthened	by	school-based	 local	Rich	Task	and	 lesson	 initiative,	which	respects	
individual	differences	and	helps	children	find	their	own	ways	to	success	in	life.
Keywords:  Assessment for learning, informal and non-formal learning, Japanese pedagogical 
leadership- Neriage, Japanese with-it-ness- Kizuki, Japanese collective consciousness- 
Kankei
1   Introduction







enhancement	of	 learning,	 enrichment	of	 classroom	practices,	 and	acquisition	of	pedagogical	
knowledge	(Arani,	Shibata	&	Matoba,	2007;	Takahashi	&	Yoshida,	2004).	It	might	be	considered	
the	beginning	of	lesson-study	to	connect	practice	and	policy	from	the	bottom,	as	when	Masataou	
Sawayanagi,	 the	 former	 first	president	of	Tohoku	University	as	a	president	of	 the	 imperial	
Educational	Society	 (Teikoku Kyoiku Kai)	participated	 in,	observed,	then	praised	very	highly,	a	
demonstration	 lesson	by	principal,	Tsunesaburo	Makiguchi,	 at	Taisho	Ordinary	Elementary	









be	 the	cause	of	 a	 rather	 inactive	attitude	 toward	school-based	curriculum	 in	 the	education	
community	 in	Japan.	Although	we	can	 identify	exceptions	among	privately	 funded	schools,	 I	
argue	 that	 the	 traditions	of	 school-based	curriculum	did	not	exist	among	the	publicly	 funded	
schools	in	Japan	prior	to	World	War	I.	Furthermore,	a	close	look	at	school	publications	from	the	
1920s	confirm	that	 there	was	a	strong	tradition	of	school-based	curriculum	from	the	1920s	up	










research	 topics.	More	 than	 two	decades	have	passed	since	 then,	but	we	researchers	are	still	
unable	to	find	enough	schools	where	the	activities	of	the	school-based	approaches	are	in	place.
	 A	change	 in	 the	 atmosphere	 took	place	 in	 the	 1970s,	when	 the	 emerging	 “systematic	
management	of	the	school	 issues”	was	 introduced	to	the	school	community	 in	Japan.	I	suppose	
that	 it	provided	 the	schools	 in	 Japan	with	an	effective	 set	of	management	proficiencies	and	
knowledge	 of	 how	 to	 optimize	 the	 expected	 outcomes	 from	a	given	 amount	 of	 resources.	
Classrooms	were	 increasingly	changing	 in	 this	direction.	As	 far	as	 the	optimization	 factor	 is	
concerned,	it	might	be	safe	to	say	that	the	five-day	school	week	is	an	obvious	example.	Integrated	
Learning	is	another.	In	fact,	this	was	regarded	as	a	unique	form	of	learning,	because	it	was	to	be	
carried	 out	without	using	government-approved	 textbooks.	 In	 carrying	 out	 the	 Integrated	
Learning,	the	teachers	were	supposed	to	assess	the	quality	of	the	learning	by	the	pupils,	not	by	
the	traditional	paper-and-pencil	tests,	but	by	alternative	assessment,	which	seems	to	have	had	a	
lot	 to	offer.	The	ramifications	of	 the	systematic	management	were	 far-reaching.	There	was	an	
emerging	phenomenon	among	the	schools	as	they	were	connected	by	computers,	and	the	new	
management	system	accelerated	 the	phenomenon.	 Information	about	 the	availability	of	clinical	











these	schools,	because	 these	 topics	 indicate	what	directions	 these	schools	were	 taking.	 It	 is,	
therefore,	my	view	that	the	current	forms	of	educational	reform	in	Japan	are	heavily	influenced	
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by	the	accumulated	experiences	in	the	areas	of	the	school-based	curriculum	development.







third-party	 view	 on	 the	 school	 life	 of	 several	 schools	 in	 the	 same	 area.	Checklists	were	






process	 indicates,	 the	diagnostic	analysis	 that	my	colleagues	and	the	author	developed	 in	 the	
1980s	was	a	combination	of	self-evaluation	and	third	party	evaluation.	A	problem	with	this	format	
was	that	 there	were	a	 few	 items	that	reflected	the	quality	and	effectiveness	of	 the	classroom	




2    SRT (School Research Theme) – A way or an enabling tool to integrate 
amalgams of several learning theories as a whole
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	 School	Based	Research	 (gakkou kenkyu)	Diagnostic	Project	 across	 the	country	based	on	










requests	to	the	 local	administrative	organizations.	 I	refined	the	 format	several	 times.	Through	
the	revision	process,	 it	became	clear	to	me	that	the	 inner	factors	should	be	distinguished	from	
the	outside	factors	when	looking	at	the	research	programs	of	a	school.	I	began	to	visit	the	schools	







the	 country	 to	 recommend	 schools	 that	had	clearly	 identified	 the	 research	projects,	which	






topics.	 Individualized	 learning	was	defined	as	 an	opportunity	 to	 learn	 things	deeply,	 or	 an	
opportunity	to	learn	with	tutorial	assistance	by	teachers.	Integrated	learning	was	defined	as	an	
opportunity	 to	 learn	 from	 locally	 inspired	 study	 topics	 and	 an	 opportunity	 to	 learn	with	
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	 My	understanding	on	the	structure	of	 the	classroom	lessons	 is	 that	 two	separate	“looking	
points”	are	to	be	put	to	use.	One	is	the	classroom-oriented	looking	point	and	the	other	is	school-




	 With	this	background,	 I	generally	revised	the	 format	with	the	two	“looking	points”	as	the	
basis.	One	is	the	resources	within	a	school,	and	the	other	is	the	research	topics	on	the	educational	
issues	that	were	known	to	be	a	significant	feature	of	the	schools	in	Japan.	The	checklist	I	made	
was	 composed	 of	 five	 current	 topics.	They	were,	 self-learning,	 individually	based	 learning,	






mainly	 produced	 from	 examining	 the	 combinations	 between	 syllabus	 and	 the	 external	
examinations,	the	ones	I	produced	were	school-based.	That	is	to	say,	the	checklist	tried	to	see	a	









-	 	by	focusing	on	school	(based	voluntarily-set)	research	themes	(SRT)	or	topics,	gakkou kenkyu 
syudai	with	 classroom-penetrating	perspectives	 (definitely	 teacher-led	and	 lesson-study	
oriented)
-	 with	the	new	concept	of	“resources”	that	are	the	key	to	develop	curriculum
-	 	with	 an	 absolutely	 inductive	method	based	 on	 analysis	 of	 lesson	plans,	 lesson	 records	
reported	on	in-house	documents/bulletins	produced	by	schools
-	 	based	 on	 the	 284	 distinctive	 schools’	 data	 of	 school	 self-evaluation	by	 checklist	 form	
containing	120	items	on	an	interview	sheet




teacher	 in	charge	of	 school-based	research	 (monshin:	medical	 examination	by	 interview;	
asking	 a	 patient	 about	 his/her	 condition)	 before	 researcher’s	 visiting	 and	 observing	
classroom/school	(syokushin:	examination	by	touching)
The	author	has	continued	surveys/reviews	as	more	than	30	year	follow-up	study.
2.2   Analysis
	 As	 to	my	 findings,	 the	most	 conspicuous	 feature	of	 the	 schools	 in	 Japan	 is	 that	more	
emphasis	is	placed	on	self-learning,	the	integrated	learning	and	the	mastering	of	basic	skills	than	
on	 individually	oriented	 learning	and	on	 learning	through	the	media.	Regarding	the	classroom-
level	organization	and	group	dynamics	 features,	 there	was	a	32%	response	 in	 the	 integrated	
learning,	followed	by	similarly	high	percentages	in	all	the	other	items.	This	is	because,	I	suppose,	
the	 integrated	 learning	 is	 carried	out	 in	a	 flexible	classroom	arrangement	and	 flexible	 time	
setting.	As	 far	as	 the	 integrated	 learning	 is	 concerned,	 a	 combined	classroom	arrangement	
among	the	same	grade	year	was	quite	common.	When	it	comes	to	the	classroom	re-arrangement	
at	a	school-wide	 level,	 there	was	a	notable	beginning	 in	 the	areas	of	 the	 integrated	 learning,	
individually	based	learning,	and	in	the	mastering	of	the	basic	skills.
	 Next,	I	will	refer	to	assessment-oriented	findings.	The	most	striking	feature	was	found	in	the	





conclusion.	At	 the	point	 of	 this	 research	 in	 the	 1980s,	 assessment	methods	 of	 learning	 in	
integrated	 learning	 and	 learning	 through	 the	media	was	 still	 inadequate.	 It	 is	 also	worth	




other	areas	such	as	the	Basic	area	 (33%),	Media	area	 (26%),	 Individualized	area	 (24%),	and	Self-
Learning	area	(21%).	Considering	the	fact	that	the	team	teaching	was	the	main	characteristic	of	
the	design	changes,	 it	 showed	higher	percentages	 in	 the	 Individualized	area	 (26%),	 Integrated	
Learning	area	(21%),	and	Media	area	(21%).	In	addition,	considering	the	fact	that	so-called	outside	
speakers	and	experts	were	invited	to	the	classrooms;	the	“flexibility	in	designs”	factor	was	clearly	
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shown	in	the	percentages	of	the	Individualized	area	(26%).
	 Regarding	 the	 teaching	materials	 and	 their	accessibility,	we	 found	a	high	awareness	as	






















and	the	curriculum	are	two	sides	of	 the	same	coin.	As	I	mentioned	before,	 the	research	 items	
chosen	by	each	school	in	the	1980s	took	various	forms	and,	as	I	see	it,	there	were	several	broad	
categories	 in	which	the	schools	 in	the	1980s	were	 interested.	These	are,	structuring	of	 lessons	
(including	the	objectives	analysis),	assessment	methods,	schools’	organizational	matters	(including	




	 The	author	 tried	 to	make	a	 two-layer-chart.	The	core	 layer	consisted	of	 the	 five	broad	
categories	 I	mentioned	above.	The	second	 layer	consisted	of	 four	broad	objectives	 that	are	
thought	to	affect	the	categories.	Unlike	the	classroom-level	categories,	the	school-level	objectives	






I	would	see	a	school’s	comprehensive	approach	 in	order	 to	address	particular	needs.	 In	other	
words,	I	hoped	to	see	“patterns”	and	“combinations”	of	these	categories	and	objectives.
2.3   What the “Indicators” Meant
	 The	 schools’	 research	programs	often	 reflect	 any	dominant	 ideas	within	 the	education	
community.	These	ideas	are	very	often	occurring	periodically.	It	might	be	safe	to	say	that	these	
ideas	change	very	rapidly	and	that	 there	has	been	a	growing	tendency	among	the	schools	 to	
combine	 these	 ideas.	Let	me	enumerate	 these	 ideas.	They	are,	 core-curriculum,	 integrated	
teaching	methods,	learning	from	everyday	life,	learning	process,	narrowing	down	and	structuring	
of	 contents,	 creativity,	 self-learning,	 and	 so	on.	Looking	back	 to	 the	history	of	 the	 research	
programs	 and	 the	way	 they	were	 implemented,	 I	 should	 probably	 label	 the	 process	 as	
“evolutionary,”	 that	 is,	 the	schools	 took	a	piecemeal	approach	 to	school	 reform,	building	new	
programs	 on	 the	 remaining	 foundation	 of	 the	 old	 programs.	 Figuratively	 speaking,	 this	




assistance	 and	 self-motivated	 learning.	After	 a	 couple	 of	 decades,	 it	was	blended	with	 the	
emerging	trends	of	the	1950s	that	strongly	advocated	for	the	idea	that	learning	should	be	learner-
oriented.	 In	 fact,	 it	 seems	 to	me	 that	 the	 idea	 of	 self-learning	as	 an	 educational	 goal	was	
strengthened	by	the	encounter	with	the	idea	of	independent	study,	thus	paving	the	way	for	the	
ideas	of	self-directed	learning	and	self-motivated	learning	today.	If	I	try	to	find	the	currently	used	
terminologies,	 they	might	be	 “learning	motivation”	and	 independent	 learning.	The	 features	of	
these	types	of	 learning	are	 found	 in	a	variety	of	programs	that	were	designed	 locally	to	 learn	
locally	 available	 topics.	Pupils	were	encouraged	 to	use	 their	 own	perspectives,	 to	 think	by	
themselves,	and	to	form	their	own	views.	These	learning	programs	often	put	daily	experiences	to	
use.	Teachers	 thought	 that	 the	 locally	designed	 learning	programs	would	make	“self-tailored”	
learning	possible.
	 Now,	I	will	discuss	each	indicator	one	by	one.	First,	the	“Basic”	as	an	indicator	has	a	peculiar	
history	 in	 Japan.	 In	 the	days	when	 science	and	 technology	was	valued	highly,	 the	 idea	 of	
understanding	basic	 facts	 in	science	was	accepted.	This	 idea	was	reflected	 in	 the	narrowing	
down	of	 teaching	contents	and	 interests	 in	 structured	knowledge.	 In	 those	days,	 the	 idea	of	
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masterly	learning,	formative	assessment,	individually	based	learning,	competency-based	classroom	
arrangement	(particularly	in	middle	schools)	was	already	established,	and	the	idea	of	mastering	
the	basics	was	blended	with	 them.	Looking	back	 to	 the	research	 literature	published	by	 the	





	 Regarding	 the	 “Individually-Based”	as	an	 indicator,	 there	were	clearly	defined	objectives.	
That	 is,	 the	schools	 that	upheld	 this	 indicator	were	very	 likely	 to	create	flexible	corners	 in	a	
classroom,	flexible	courses,	flexible	uses	of	classrooms,	and	so	on.	In	the	1980s,	these	schools	tried	
to	diversify	the	 learning	environment	by	using,	 for	 instance,	programmed	 learning,	 intended	to	
achieve	masterly	learning,	computer-assisted	learning,	and	so	on.	By	these	measures,	the	schools	
thought	that	each	pupil’s	learning	process	could	clearly	be	shown.	Looking	back	to	the	research	




	 Regarding	 the	 “Media”	 as	 an	 indicator,	 I	 think	 there	was	 a	 subtle	 transition	 from	 the	
previous	audio-visual-oriented	instruction	to	newly	emerging	types	of	media	experiences,	where	
cumulative	effects	 from	these	experiences	were	expected.	By	“cumulative,”	 I	mean	to	say	that	
the	media	 experiences	 that	we	 enjoy	 today	 enhance	 the	pupil’s	 awareness	 in	 information	
processing,	problem	solving,	presenting,	and	telecommunicating,	as	well	as	acquiring	the	basic	
skills	of	using	technology.
	 Regarding	 the	Resource-Based-Learning	 (RBL),	 I	notice	a	clear	 shift	 toward	 information	
literacy,	as	there	were	programs	to	learn	from	the	satellites,	the	internet,	and	mobile	phones.
	 It	seems	to	me,	then,	that	the	experiences	in	the	integrated	area	became	the	foundation	of	
the	new	subject	 in	elementary	schools	 (learning	 from	everyday	 life)	 and	eventually	 into	 the	
integrated	learning	in	the	late	1980s.	Similarly,	the	experiences	in	the	Individualized	area	became	
the	foundation	of	various	optional	programs,	including	the	options	in	the	integrated	learning	and	




so-called	zest	 for	 life,	which	 is	 thought	to	mention	personality,	problem-solving	ability,	 learning	






four	surrounding	 items--	media	resources,	 full	attention	to	basic	 learning	contents,	 the	role	of	
integrated	learning,	and	the	management	of	school	facilities.	By	making	this	chart,	what	I	thought	
was	that	there	must	be	“bridges”	within	a	school	by	which	the	needs	of	the	learners	and	those	of	
the	teachers	could	somewhat	be	“bridged.”	 	 I	 thought	that	 lessons	could	be	 improved	upon	by	
this	systematic	arrangement	of	the	center	goal,	and	the	four	subsequent	ones.	When	we	look	at	
the	schools	with	the	same	 indicator,	 it	 is	often	the	case	that	each	school,	has	 its	own	distance	
from	the	center	goal	 to	 the	 four	goals,	 and	 that	each	school	has	 its	own	peculiar	orientation	
toward	commonalities	among	them.	That	is,	very	few	schools	try	to	“specify”	one	particular	goal	





2.4   Insights and Recommendations
	 It	 is	 commonly	 agreed	 that	 assessment	 practices	 are	 a	 part	 of	 everyday	 classroom	
instruction	 in	Japanese	schools.	The	 lessons	are	closely	studied	within	 the	 framework	of	 the	













	 It	 seems	 to	me,	 then,	 that	 there	has	not	 been	 adequate	 interest	 among	 the	 Japanese	
educators	 in	 the	1980s	and	1990s	 in	 the	nature	and	characteristics	of	school	banners,	 such	as	
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what	the	teachers	attitudes	are,	what	the	teachers	want	their	pupils	to	cultivate,	what	types	of	
lessons	should	be	 ideal,	and	how	to	achieve	 these	objectives.	One	of	 the	characteristics	of	 the	
Japanese	 schools	 is	 that	 the	 reality	 and	 facts	 that	govern	 the	 classroom	should	be	put	 to	





lessons	have	provided	 the	opportunity	 for	 teachers	 to	 show	different	kinds	of	 instructional	
expertise	 to	 other	 teachers	 in	 the	 school	 as	 functional	 development	 programs.	The	 only	
shortcoming	of	this	typical	Japanese	practice	 is	that	the	tacit	knowledge	 is	accumulated	 in	the	
minds	of	the	individual	teacher,	not	in	the	school	documents.













increasingly	call	 for	vital	 information	 from	the	schools.	More	and	more	parents	will	 actively	
participate	 in	 the	 school	 board	 activities.	When	 this	 emerging	phenomenon	becomes	well	
established	in	the	future,	it	will	be	necessary	for	the	schools	to	provide	the	parents	with	a	variety	
of	 curriculum-related	 information	 and	 other	general	 interest	 information.	Parents	 are	not	
adequately	 familiar	with	assessment	methods	 that	need	professional	 training	 in	 terms	of	 the	
“variety”	and	“credibility”	of	assessment.	But	 the	schools	 in	Japan	are	 increasingly	 in	need	of	
obtaining	comments	and	insights	from	parents	and	education	researchers	from	outside.	This	kind	
of	the	third-party	participation	is	being	considered	abroad,	because	the	assessment	by	the	third	
party	 is	thought	to	bring	about	good	results	 in	terms	of	schools’	self-assessments.	 In	 fact,	such	
arrangements	with	outside	resources	and	organizations	with	clear	objectives	will	become	even	
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more	 important	 for	middle	 schools	 and	high	 schools	 in	 Japan.	The	 comments	 and	 insights	
obtained	from	the	outside	sources	will	activate	peer	discussions	among	the	schools.	The	teachers	
will	activate	peer	discussions	among	the	schools.	Moreover,	teachers	will	be	able	to	share	insights	






a	single	 factor,	but	 from	the	structural	configuration	of	 “indicators”	and	factors.	By	so	doing,	 I	
believe,	we	will	be	able	 to	understand	the	directions	a	particular	school	 is	 taking.	Because	a	
school’s	research	topics	indicate	what	they	think	are	important,	I	have	examined	them	and	made	
checklists	based	on	 them.	 I	believe	 that	 the	schools’	 research	periodicals	show	each	school’s	
zigzagged	path	toward	school	 improvements	and	thus,	 I	 thought	a	variety	of	experience-based	
ideas	were	available	 in	the	periodicals.	 I	even	found	 ideals,	philosophy,	and	belief	 in	addition	to	
practical	 insights	and	 intuition.	 I	 think	 these	 ideals	and	philosophy	were	behind	 the	research	
topics,	but	 the	 ideals	and	philosophy	were	deeply	“tacit”	 in	nature.	The	 ideas	surrounding	the	
















(1915	at	latest).	One	of	the	sketch	is	as	follows.	In 1958, pioneers in Japanese social studies such as 
年報02有本氏1C_二[13-38].indd   23 2018/03/05   20:03:28
―　　―24
Cultural Contextual Perspectives of Assessment and Pedagogy
Kaoru Ueda and Takayasu Shigematsu began to criticise moral education and the teaching of 
systemism, and consequently spear-headed the Syoshinokai (the Society for Achieving the Original 
Spirit of Social Studies), which entails the cultivation of proactive and independent individuals 
who are capable of bearing the responsibilities of a democratic society. This is embodied in the 
lesson studies published by Toyama City’s Horikawa Elementary School in 1959, which provide 
valuable insight into the promotion of independent thinking among children	(Yoda	&	Hidano	1962).
	 The	author	have	noticed	that	 teachers	practiced	 formative	assessment,	especially	 ipsative	
assessment	 (self-referential	 assessment)	 supported	by	 strong	 school	 culture	 of	Horikawa	
elementary	school	from	the	perspective	of	21st	century.
3   1980s-2010s contexts
	 Japans	education	reforms	had	been	explored	in	the	1980s	and	1990s.	The	then	school	system	






(Strategies	 include:	 introducing	new	curricula,	 implementing	 innovative	high	 schools,	 and	
increasing	 the	 autonomy	 of	 universities	 to	 improve	 curriculum,	 teaching	 and	 research	
(Beauchamp	1987,	Shimahara	1986,	1995,	1998a,	1998b).
	 Those	days,	 a	 zest	 for	 living	 (physical	 and	 intellectual	 ability)	was	proposed	using	 the	
metaphor	of	a	 “bird	 living	 in	 the	wild	could	be	spoiled	by	plenty	of	 feed.”	Among	 the	more	
prominent	facets	of	this	"zest	for	 living"	are	"a	healthy	body,"	 "a	well-rounded	character,"	and	a	
"solid	academic	prowess"	 (MEXT	2004).	The	actual	 situation	was	as	 follows:	 In	circumstances	
where	children	were	becoming	ever	more	diversified,	 the	ratio	of	 student	non-attendance	at	
school	 increased	by	1.9	 times	 in	elementary	schools	and	2.3	 times	 in	 junior	high	schools	 from	
fiscal	year	1993	to	fiscal	year	2008.	The	number	of	instances	of	violent	acts	committed	at	schools	
increased	by	1.7	times	in	elementary	schools	and	1.4	times	in	junior	high	schools	from	fiscal	year	
2006	to	fiscal	year	2008.	 In	addition,	 the	number	of	 foreign	school	children	requiring	Japanese	
language	 instruction	 increased	by	4.6	 times	 in	elementary	schools	and	5.1	 times	 in	 junior	high	
schools	from	fiscal	year	1991	to	fiscal	year	2008.	Also,	the	number	of	students	provided	special	
support	 services	 in	 resource	 rooms	due	 to	 developmental	 disabilities,	 including	Learning	
Disabilities	 (LD),	Attention-Deficit/Hyperactivity	Disorder	(ADHD),	and	autism,	 increased	by	4.2	
times	in	elementary	schools	and	11.6	times	in	junior	high	schools	from	fiscal	year	1993	to	fiscal	
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year	2009.	This	 indicates	 that	 the	problems	do	not	only	 involve	a	handful	of	children	 (MEXT	




4   Cultural and Contextual Perspectives of Asian culture





	 There is no question that East Asian nations imitated Western educational paradigms, and 
there is no doubt that they did so largely out of the belief that it was necessary to do so to survive 
in the modern world (Amano, 1990). However, it is also undeniable that the educational practices 
that East Asians incorporated the most are the ones that appeared most consistent with their 
cultural milieus.
4.1   Parent–Teacher Partnerships
	 First, in contemporary East Asian society, a teacher is a more highly esteemed position than 
in the United States and, therefore, parents tend to be submissive to the desires of the teachers 
(Baker, 1998; Thorgerson, 1990).
	 Second, the schools, for their part, are more actively supportive of family and the values 
taught at home, than one finds in the United States (Monroe, 1940). Japanese educators believe 
that it would be a betrayal of the trust that parents place in them to teach values contrary to the 
ones that children receive in the home (Benjamin, 1997; White, 1987).
	 Third, Japanese and other Asian educators regard mothers and fathers as team players rather 
than adversaries (Jeynes, 2005; Stevenson & Stigler, 1992). Educational research reveals that 
there is unquestionably less tension between parents and teachers in Asia than there is in the 
United States (Jeynes, 2007a; Shimahara, 1992; Stevenson & Stigler, 1992). There are three 
primary reasons for this fact. First, Asians generally value traditions (Stevenson & Stigler, 1992). 
They realize that industrialization and technological advancement sometimes challenge traditions.
	 Japanese teachers do not want to change traditions cherished by the family, but rather, they 
want to support them. This is especially true in Singapore and Japan, which experienced industrial 
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economic development earlier than other Asian nations. Maurice Baker (1998) notes, “One of the 
greatest challenges for Singapore is maintaining cultural traditions in a fast-changing technological 
society” (p. vii). Most Asian nations emphasize parent–teacher partnerships as one of the 
cornerstones of effective education (Benjamin, 1997; Stevenson & Stigler, 1992).
4.2   Whole-Class Teaching
	 Second, the American educational model of the 1870s and immediate post-World War II era 
had an effect in terms of its emphasis on whole-class teaching (Monroe, 1940; Stevenson & Stigler, 
1992). Although dividing the class into small groups was a common practice in American schools 
both in the 1870s and immediately following World War II, whole-class instruction was the 
dominant practice (Chamberlin, 1961; Monroe, 1940). This orientation fit in well with most East 
Asian cultures because most of these nations emphasize the Confucian notion of the welfare of the 
community being transcendent to the good of the individual. In addition, East Asian cities were 
generally more densely populated than American ones, which enabled East Asians to, on average, 
be more comfortable learning in large gatherings than were Americans (Cho, 1989). Stevenson 
and Lee (1995) note that teachers use the whole-class model of instruction 95% of the time in 
Japan and 99% of the time in China. Stevenson and Lee note that whole-class instruction is still 
the most used form of instruction in American schools, although it is not as dominant as it once 
was, and no longer used as frequently as it is currently practiced in Asia.
4.3   An Emphasis on Effort More Than Ability
	 Third, the American model of the 1870s and immediate post-war period emphasized effort 
more than ability (Monroe, 1940). As Stevenson and Stigler (1992) point out, this emphasis has 
since changed. American educators and parents now tend to emphasize ability more than they do 
effort. This focus manifests itself in the extent to which tracking thrives in many present-day 
American schools (Oakes, 1996; Stevenson & Stigler, 1992).
	 East Asian societies also emphasize the primacy of individual effort, much as Americans did 
previously. Many contemporary East Asians believe that Westerners place too much of an emphasis 
on inherent abilities, at the expense of determined effort (Stevenson & Stigler, 1992). Japanese and 
Korean education systems, in particular, are known for after-school tutorial organizations called 
jukus and hogwans, respectively (Sah-Myung, 1983; Stevenson & Stigler, 1992). Greater 
homework loads and longer school years also reflect the East Asian emphasis on individual effort, 
which is one of the cultural orientations that social scientists most frequently credit with 
contributing to the Japanese and Korean academic success story (Jeynes, 2005; Stevenson & 
Stigler, 1992). However, when nations such as Japan, Korea, and China were first exposed to the 
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Western emphasis on individual effort, they found it quite consistent with their cultural emphasis 
on personal responsibility and self-determination.
4.4   Moral Education
	 Fourth, East Asian countries also developed a program of moral education largely based on 
the American and Western model (Khan, 1997). In Japan, Murray and his colleagues helped put 
in place a moral educational program that taught 20 moral traits (Khan, 1997). Khan notes that 
although “the reality of western moral education was used . . . the actual principles were 
Confucian in nature” (p. 65). Once again, Japan, Korea, and other nations found the moral 
education in formal education easy to assimilate because moral education, be it through 
Confucianism or Taoism, already existed in less formal settings or among the elite in various parts 
of East Asia. Confucian principles were taught in these moral education school classes because 
East Asian educators wanted to support the values taught in the home.
	 In contrast, Japan, for example, is seeking to increase its emphasis on moral education, 
concluding that those years when teachers significantly reduced their moral instruction resulted in 
sudden increases in juvenile crime (Cummings, 2003; Fitzpatrick, 1997).
	 Therefore,	with	 the	question	of	 “how	East	Asian	systems	 fused	Western	 ideas	with	 their	
own	traditions”	 from	abroad,	we	could	answer	how	Japanese	education	exists	as	a	kind	of	re-
incubation	of	Western	ideals	from	inside	Eastern	eyes.
5   Perspectives of 2010s and afterwards
	 What	the	author	has	kept	in	mind	since	the	1980s	is:	1)	the	pedagogy	in	the	classroom	should	
be	 school-wide.	 2)	The	ultimate	 resource	 is	 teachers’	 awareness.	Since	 then,	 the	author	has	
tackled	Western	 literature	 (assessment	 in	 1982	by	Open	University,	 course	book)	with	our	
indigenous/	spiritual	soil	in	mind.
	 Fortunately,	 the	author	could	meet	 the	 terminology	of	 formative	assessment	 in	2005	by	
OECD	and	published	a	translated	version	of	Japanese.	Since	then	the	author	has	noticed	some	
notable	 common	 features	 in	 distinctive	 school	 levels	 and	district	 levels.	About	 formative	
assessment,	although	the	words	 formative	assessment	are	quite	unknown	to	teachers	 in	Japan,	
like	the	cases	of	non-Anglo-Saxon	Finland	&	Italy,	teachers	in	Japan	are	very	engaged,	involved,	
and	committed	 in	schools	and	 “sitting	beside”	students.	School	based	research	 frequently	use	
formative	 assessment	 tacitly	 down	 to	 each	 subject,	 each	 grade,	 in	 group	 or	 individually.	
Therefore,	best	practices	should	be	clarified	by	school-wide	assessment	and	pedagogy	at	various	
levels	(annual,	term,	unit,	and	on-the-fly)	based	on	Japanese	cultural	contexts.	In	short	Assessment	
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for	learning,	informal	and	non-formal	learning,	Japanese	pedagogical	leadership-	Neriage,	Japanese	
with-it-ness-	Kizuki,	Japanese	collective	consciousness-	Kankei.















	 In	 this	paper,	 the	author	has	 tried	 to	 find	 the	approach	as	a	next	 stage	 to	extract	 the	









learning	 communities	 and	 schools	 as	 learning	organizations	 and	verifying	 student	 learning	
process	and	identity,	based	on	collective	consciousness	for	nurturing	whole	person.
	 (3)	Hidden	curriculum	in	“collective	consciousness”	organization	culture	learned	by	“cultural	
constructivism”	such	as	 inheritance	of	 form	 (Kata)	and	cultural	scripts.	People within a culture 
share a mental picture of what teaching is like. We call this mental picture a script. The script is, 
in fact, a mental version of the teaching patterns we identified … Scripts are mental models of 
these patterns. We all share this cultural script.	(Stigler	1999,	p.101).









	 It	 should	be	 strengthened	by	 school-based	 local	Rich	Task	and	 lesson	 initiative,	which	
respects	individual	differences	and	helps	children	find	their	own	ways	to	success	in	life.
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Each	 school	 promotes	 educational	 activities	 under	 its	 own	 goals	 regarding	 “kindness,”	 “earnestness,”	
“determination,”	 “independence,”	 “perceptiveness,”	and	the	 like.	Thorough	examination	of	 the	previous	year’s	
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of	 their	school,	but	 in	reality,	 it	does	not	always	occur.	Schools	are	apt	to	be	rather	passive,	 thinking,	 “they	
have	to	do	because	they	are	designated	to	do.”	 It	 is	quite	difficult	 for	all	 the	 teachers	 to	share	a	common	
purpose,	but	the	designated	research	often	examine	topical	educational	issues	and	thus	selecting	a	theme	from	
such	issues	and	conducting	a	research	through	classroom	practices	is	very	significant.
Working	on	research	 is	an	excellent	opportunity	 to	 influence	 the	entire	 school,	 improving	 teachers’	practical	
instruction	abilities	 and	eventually	 contributing	 to	 students’	 development.	All	 teachers	 should	diligently	
collaborate	to	realize	the	purpose	of	their	research.
(5)	 Select	a	theme	from	previous	research	outcomes	and	identified	issues




fields,	 and	areas	 to	be	covered	 through	meticulous	analysis	of	previous	outcomes	and	 issues,	based	on	a	
common	understanding	of	specific	solutions.	 It	 is	recommended	that	you	 investigate	 further	with	 the	best	
outcomes	of	previous	findings.
5		Select	subjects,	fields,	and	areas
School	education	goals	 should	be	 fulfilled	 in	all	 subjects.	Consider	whether	you	want	 to	 target	any	particular	
subject	regarding	understanding	the	pros	and	cons	in	each	case.
In	case	of	targeting
















*In	 junior	high	and	high	schools,	 it	 is	difficult	 to	narrow	a	 theme	down	to	particular	subjects.	Therefore,	 it	 is	
recommended	that	a	wider	range	of	research	fields	be	selected	so	that	teachers	can	approach	a	main	theme	in	















年報02有本氏1C_二[13-38].indd   35 2018/03/05   20:03:29
―　　―36




















年報02有本氏1C_二[13-38].indd   36 2018/03/05   20:03:29
